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ǧ
1. INTRODUCTIONǧ

ǧ
In AYgYWX 2018 EmoXion Coaching UK [aW commiWWioned b] SXaffordWhire VirXYal School Xo proZide 3,ǧ
1-da] Xraining eZenXW on AXXachmenX & TraYma (A&T) and 3, 1-da] Xraining eZenXW in EmoXionǧ
Coaching (EC).  ThiW  Xraining programme [aW parX of a projecX Xo WYpporX mYlXi-agenc] YnderWXandingǧ
of Xhe impacX of aXXachmenX and XraYma iWWYeW on Xhe edYcaXion of looked afXer children and Xoǧ
enWYre XhaX looked afXer children XhriZe in edYcaXion in SXaffordWhire. All Xraining eZenXW [ere carriedǧ
oYX aX Xhe FamilieW FirWX ChildrenƅW CenXre, Farada] Road in SXaffordWhire.ǧ ǧ
ǧ

Attachment & Trauma 1-day training eventǧ

Sessionǧ Dateǧ Attendeesǧ Trainerǧ

SeWWion 1ǧ 25.01.2019ǧ 13ǧ Dr. Marnie AWXon,ǧǧ
EdYcaXional PW]chologiWX &ǧ

Lead PracXiXioner Trainer EmoXion Coachingǧ
UKǧ

SeWWion 2ǧ 21.03.2019ǧ 29ǧ Dr. JaneX RoWeǧ
Co-foYnder EmoXion Coaching UKǧ

SeWWion 3ǧ 20.03.2019ǧ 33ǧ Dr. JaneX RoWeǧ
Co-foYnder EmoXion Coaching UKǧ

                Total number of attendees​  =   ž75ǧ ǧ

ǧ

Emotion Coaching 1-day training eventǧ

Sessionǧ Dateǧ Attendeesǧ Trainerǧ

SeWWion 1ǧ 24.11.2019ǧ 22ǧ Dr. LoYiWe GilberXǧ
Co-foYnder EmoXion Coaching UKǧ

SeWWion 2ǧ 05.04.2019ǧ  43ǧ LiceXXe GYWǧ
EdYcaXional PW]chologiWX &ǧ

Co-foYnder EmoXion Coaching UKǧ

SIWWMSR 3ǧ  ​23.05.2019ǧ  27ǧ Dr. LoYiWe GilberXǧ
Co-foYnder EmoXion Coaching UKǧ

                             Total number of attendees =     92ǧ
ǧ ǧ

ǧ

ǧ
ThiW reporX [ill proZide an eZalYaXion of Xhe qYanXiXaXiZe and qYaliXaXiZe daXa of Xhe 3 AXXachmenX &ǧ
TraYma 1-da] Xraining eZenXW and Xhe 3 EmoXion Coaching 1-da] Xraining eZenXW.ǧ
ǧ
ǧ
ǧ
ǧǧ
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ǧ

2.  TRAINING PROGRAMME OUTLINEǧ
ǧ
2.1 ATTACHMENT & TRAUMA TRAINING DAYǧ

ǧǧ
ThiW programme proZided a one-da] inXrodYcXion Xo AXXachmenX A[are SchoolW and TraYma Informedǧ
PracXice.  IX [aW deWigned Xo be informaXiZe, inXeracXiZe and empo[ering in iXW deliZer]. ThiW inclYdedǧǧ
e\planaXion of concepXW, ZideoW, parXicipanX acXiZiXieW and opporXYniXieW for peer learning, perWonalǧ
reflecXion and planning of pracXice.  The Xraining frame[ork relaXed Xo Xhe cYrrenX eZidence baWe onǧ
[h] iX iW imporXanX for WchoolW Xo adopX aXXachmenX a[are and XraYma informed pracXice; [haXǧ
creaXeW an aXXachmenX a[are Wchool and Xhe promoXion of XraYma-informed pracXice for pracXiXionerW.ǧ
TheWe ke] aWpecXW [ere e\plored XhroYgh:ǧ

ǧǧ
●ž     ​The ke] XeneXW of aXXachmenX Xheor] and aXXachmenX WX]leW, Wocial baWeline Xheor] and anǧ
YnderWXanding of XraYma (noXabl] adZerWe childhood e\perienceW (ACEƅW))ǧ
●ž     ​The neYroph]Wiolog] of Xhe aXXachmenX proceWW and Xhe conWeqYenceW of XraYma,ǧ
inclYding an inWighX inXo Xhe WXreWW reWponWe W]WXem; Xhe Zagal W]WXem and ho[ aXXachmenXǧ
and aXXYnemenX WhapeW Xhe Wocial engagemenX W]WXemǧ
●ž     ​The impacX of aXXachmenX and XraYma on behaZioYr, Welf-regYlaXion, menXal healXh,ǧ
learning in Xhe claWWroom, gro[Xh mindWeXW, ph]Wical healXh and life oYXcomeWǧ
●ž     ​An oYXline of Xhe AXXachmenX A[are SchoolW frame[ork and Xhe ke] meWWageWǧ
●ž     ​IdenXificaXion and pracXical illYWXraXion of ke] WXraXegieW Xo WYpporX implemenXaXion ofǧ

aXXachmenX a[areneWW and XraYma informed pracXiceǧ
●ž     ​EZidence-baWed caWe WXYd] illYWXraXionW of aXXachmenX a[are and XraYma informedǧ

pracXice in WchoolWǧ
ǧǧ

AX Xhe end of Xhe coYrWe, each parXicipanX [aW giZen a cop] of Xhe Xe\X: Colle], D. and Cooper, P.(ed.)ǧ
(2017) žAXXacLQIRX aRd IQSXMSRaP dIZIPSTQIRX MR XLI cPaWWVSSQ, XLISV] aRd TVacXMcIž. London: JeWWicaǧ
KingWle] PYbliWherW. ThiW iW an ediXed Xe\X [iXh X[enX] chapXerW, from e\perXW in Xhe field of childǧ
aXXachmenX and emoXional deZelopmenX. IX inclYdeW chapXerW on XraYma and reWilienc], neYroWcienceǧ
of learning, EmoXion Coaching and AXXachmenX A[are SchoolW. IX proZided poWX-coYrWe WYpporX andǧ
offered opporXYniXieW for independenX perWonal and profeWWional deZelopmenXǧ

ǧǧ
ǧ
2.2 EMOTION COACHING TRAINING DAYǧ
ǧ
ThiW programme inZolZed a one-da] inXrodYcXion Xo EmoXion Coaching (EC) in edYcaXional WeXXingWǧ
and pracXice. IX [aW deWigned Xo be informaXiZe, inXeracXiZe and empo[ering in iXW deliZer] andǧ
inclYded e\planaXion of cYrrenX concepXW, ZideoW, parXicipanX acXiZiXieW and opporXYniXieW for peerǧ
learning, perWonal reflecXion and planning of pracXice. The Xraining inclYded criXical conWideraXion ofǧ
Xhe eZidence baWe for baWic neYroph]Wiolog] of fYncXion and maXYraXion of Xhe X]pical brain; Xhe roleǧ
of emoXionW for WYrZiZal, learning and Welf-regYlaXion; foWXering criXical a[areneWW of edYcaXionalǧ
neYrom]XhW; [haX iW EmoXion Coaching; [h] EmoXion Coaching iW imporXanX in learning and YWefYl forǧ
edYcaXional WeXXingW; ho[ Xo do EmoXion Coaching; [hen Xo YWe EmoXion Coaching; cYrrenX EmoXionǧ
Coaching reWearch from UK edYcaXional focYWWed reWearch and conWideraXion of adopXion andǧ
adapXion in perWonal and WeXXing pracXice. TopicW coZered dYring Xhe da] inclYded:ǧ
ǧǧ

●ž     ​NeYroWcience and ph]Wiolog] WYpporXing Xhe YWe of EC. LinkW [ere made Xo Xhe WXreWWǧ
reWponWe W]WXem (inclYding pol]Zagal Xheor]) and XheorieW of aXXachmenX.ǧ

●ž     ​The imporXance of adYlX meXa-emoXion philoWoph] (ho[ [e Xhink aboYX emoXionW and acXǧ
in reWponWe Xo Xhem).ǧ
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●ž     ​The Xheor] of EC - John GoXXman'W [ork focYWWing on foYr differenX WX]leW YWed [henǧ
dealing [iXh emoXionW. A foYr-WXep frame[ork for EC.ǧ

●ž     ​Ho[ Xo do EC - inclYding: pracXice aX idenXif]ing [haX iW and [haX iW noX EC; parXicipaXingǧ
in WcripXed role pla]W Xo allo[ reflecXion on ho[ iX feelW Xo be Xhe pYpil and adYlX in boXhǧ
EC; emoXion diWmiWWing/diWapproZing WcenarioW; idenXif]ing Xhe Ynderl]ing feelingW andǧ
pracXice aX deZiWing EC WcripXW of Xheir o[n.ǧǧ

●ž     ​IdenXificaXion and pracXical illYWXraXion of ke] WXraXegieW Xo WYpporX implemenXaXion of ECǧ
informed pracXiceǧ

●ž     ​EZidence-baWed caWe WXYd] illYWXraXionW of EC informed pracXice in edYcaXional WeXXingWǧ
ǧ
AX Xhe end of Xhe coYrWe, each parXicipanX [aW giZen a cop] of Xhe Xe\X: Colle], D. and Cooper, P.(ed.)ǧ
(2017) žAXXacLQIRX aRd IQSXMSRaP dIZIPSTQIRX MR XLI cPaWWVSSQ, XLISV] aRd TVacXMcIž. London: JeWWicaǧ
KingWle] PYbliWherW. ThiW iW an ediXed Xe\X [iXh chapXerW from e\perXW in Xhe field of aXXachmenX andǧ
emoXional deZelopmenX, inclYding chapXerW on EmoXion Coaching; reWilienc] and AXXachmenX A[areǧ
SchoolW. IX proZided poWX-coYrWe WYpporX and offered opporXYniXieW for independenX perWonal andǧ
profeWWional deZelopmenX.ǧ
ǧ
ǧ

3. METHOD OF DATA COLLECTION FOR EVALUATIONǧ
ǧ
The focYW for eZalYaXion of Xhe AXXachmenX & TraYma and EmoXion Coaching Xraining da]W [aW baWedǧ
on Xhe principle XhaX conXinYing profeWWional deZelopmenX aimW for ne[ kno[ledge and YnderWXandingǧ
XhaX can be aWWimilaXed inXo parXicipanXW eZer]da] pracXice Xo WYpporX children and ]oYng people.ǧǧ
ǧǧ
Therefore, Xhe Wame Xraining-eZalYaXion form eZalYaXed parXicipanX e\perience, bYX Xhe focYW [aWǧ
eiXher AXXachmenX & TraYma or EmoXion Coaching. The paper-ZerWion eZalYaXion form had X[o mainǧ
qYeWXionW and a Wpace for parXicipanX commenXW. Each of Xhe qYeWXionW had X[o parXW:  a 5-poinXǧ
LikerX Wcale (1= noX aX all, 5 = a loX) and a deWcripXiZe reWponWe parX. Therefore baWic qYanXiXaXiZe andǧ
qYaliXaXiZe daXa [aW able Xo be collecXed.  (See Appendi\ A for deXailW of Xhe Xraining eZalYaXion form).ǧ
The formW did noX reqYeWX perWonal deXailW, Wo confidenXialiX], anon]miX] and non-XraceabiliX] of Xheǧ
reWponWeW [aW gYaranXeed.ǧǧ
ǧǧ
ParXicipanXW [ere aWked Xo eZalYaXe Xheir Xraining-da] e\perience b] anW[ering Xhe follo[ingǧ
qYeWXionW:ǧǧ
ǧ

Attachment & Trauma Training Day Evaluationǧ

Question 1:ǧ Do ]oY feel XhiW Xraining haW raiWed ]oYr YnderWXanding/kno[ledge aboYXǧ
AXXachmenX & TraYma? ž(LMOIVX ScaPI 1-5)ǧ

LiWX Xhree XhingW ]oY haZe learnX or learnX more aboYX from Xhe da]? ž(dIWcVMTXMZIǧ
UYaPMXaXMZI daXa)ǧ

Question 2:ǧǧ
ǧǧ

Do ]oY Xhink ]oY [ill be able Xo YWe [haX ]oY haZe learnX aboYX AXXachmenX &ǧ
TraYma in ]oYr [ork/life? ž(LMOIVX ScaPI 1-5)ǧ

In [haX [a]W do ]oY Xhink ]oY [oYld be able Xo YWe XhiW ne[ learning aboYXǧ
AXXachmenX and TraYma on Xheir [ork/life? ž(dIWcVMTXMZI UYaPMXaXMZI daXa)ǧ

ǧ
ǧ
ǧ
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ǧ

Emotion Coaching Training Day Evaluationǧ

Question 1:ǧ Do ]oY feel XhiW Xraining haW raiWed ]oYr YnderWXanding/kno[ledge of ho[ Xoǧ
EmoXion Coach? ž(LMOIVX ScaPI 1-5)ǧ

LiWX Xhree XhingW ]oY haZe learnX or learnX more aboYX from Xhe da]? ž(dIWcVMTXMZIǧ
UYaPMXaXMZI daXa)ǧ

Question 2:ǧǧ
ǧǧ

Do ]oY Xhink ]oY [ill be able Xo YWe EmoXion Coaching in ]oYr [ork [iXh pYpilW,ǧ
Wchool and familieW? ž(LMOIVX ScaPI 1-5)ǧ

In [haX [a]W do ]oY Xhink ]oY [oYld be able Xo YWe XhiW ne[ learning aboYXǧ
EmoXion Coaching in Xheir [ork/life? ž(dIWcVMTXMZI UYaPMXaXMZI daXa)ǧ

ǧ
We [anXed Xo meaWYre:ǧ

Ɣ ParXicipanXWƅ perceiZed kno[ledge and YnderWXanding of Xhe Xraining conXenXž ​(referencedǧ
belo[ aW ž1. Development of knowledge and understanding​)ǧ

Ɣ ParXicipanX percepXion of Xhe releZance and ZalYe in relaXion Xo cYrrenX pracXice and ongoingǧ
profeWWional deZelopmenXž ​(referenced belo[ aW ž2. Application of Attachment & Trauma orǧ
Emotion Coaching training into everyday practice to support children and young people​)ǧǧ

Ɣ An] oXher commenXW from parXicipanXW aboYX Xheir perWonal e\perience of Xhe da] and/orǧ
Xraining focYW (referenced aW ž3. Participantsƅ concluding comments​).ǧ ǧ

ǧ
ǧ

4. SUMMARY OF TRAINING DAY EVALUATIONSǧ
ǧ
4.1 Attachment & Trauma Training Daysǧ
ǧ
A XoXal of 75 people, inZolZed in local aYXhoriX] children and ]oYng peopleƅW WeXXingW and WerZiceW,ǧ
aXXended Xhe Xhree, 1-da] AXXachmenX and TraYma Xraining WeWWionW (JanYar] Xo March 2019).ǧǧ
ǧǧ

1. Development of Knowledge and Understandingǧ
ǧǧ

 Figure 1.​ illYWXraXeW Xhe reWponWeW made b] parXicipanXW Xo Xhe firWX Xraining eZalYaXion qYeWXion: žƈDoǧ
]ou feel that the training has raised ]our understanding/knowledge about Attachment and TraumaƉ.ǧ
ǧǧ
The LikerX Wcale range [aW 1-5, [iXh 1 repreWenXing ƄnoX aX allƅ and 5 repreWenXing ƄZer] mYch Woƅ. Theǧ
aZerage reWponWe Xo Xhe qYeWXion [aW ž4.64 ​(Range = 3-5, Median = 5, Mode = 5), WYggeWXing XhaX Xheǧ
Xraining had WYpporXed and deZeloped parXicipanXWƅ kno[ledge and YnderWXanding of aXXachmenX andǧ
XraYma. The opporXYniX] Xo focYW on cYrrenX XheorieW and concepXW [aW conWidered YWefYl andǧ
poWiXiZel] conXribYXed Xo parXicipanXWƅ YnderWXanding and conWideraXion of WXraXegieW XhaX coYld beǧ
YWed in edYcaXional WeXXingW.ǧǧ
ǧǧ
ǧ
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ǧ
ǧ
ConXenX and XhemaXic anal]WiW idenXified Xhe XopicW parXicipanXW conWidered Xo be of moWX benefiX andǧ
inXereWX. From Xhe 141 commenXW giZen, Xhe follo[ing Xhree XopicW/XhemeW emerged aW being moWXǧ
popYlar (each being referenced 34 XimeW): žaXXacLQIRX aW a cSRcITX; TL]WMSPSK] aRd RIYVSWcMIRcI SJǧ
PIaVRMRK aRd XVaYQa žand žTVacXMcaP aTTPMcaXMSRW XS WYTTSVX aXXacLQIRX MR IdYcaXMSRaP WIXXMRKW.ǧǧ
ǧǧ
WiXhin Xhe Xheme of žƄaXXacLQIRX aW a cSRcITXƅ žcommenXW relaXed Xo Xhe XheorieW, concepXW and ideaWǧ
Ynderpinning aXXachmenX, Xhe differenX X]peW of aXXachmenX WX]leW and indiZidYal differenceW inǧ
aXXachmenX.ǧǧ
ǧǧ
CommenXW perXaining Xo Xhe žTL]WMSPSK] aRd RIYVSWcMIRcI VIPIZaRX XS aXXacLQIRX aRd XVaYQaǧ
Wpecificall] idenXified Xhe hand-model of Xhe brain, Zagal Xone and Xhe Wocial engagemenX W]WXem aWǧ
Xhe moWX popYlar ne[ XopicW/ e\XenWionW of learning.ǧ ǧ
ǧǧ
The inXereWXW in žTVacXMcaP aTTPMcaXMSRW SJ aXXacLQIRX aRd XVaYQa ž[ere in relaXion Xo boXh microǧ
(indiZidYal pracXiXioner) and macro (edYcaXional WeXXing) leZelW.  PracXiXioner pracXice (micro) relaXedǧ
Xo Xhe WXraXegieW indiZidYalW coYld YWe in WeXXingW, for e\ample; EmoXion Coaching, gameW/pla] Xoǧ
WYpporX regYlaXion and ho[ Xo deal [iXh Wpecific inWXanceW e.g. melXdo[nW.  Macro leZel WXraXegieW forǧ
[hole WeXXingW approacheW referenced Xhe inXereWX Xo deZelop WYpporXiZe AXXachmenX A[are SchoolWǧ
W]WXemW.ǧǧ
ǧ
Figure 2. ž(belo[) Who[W Xhe moWX freqYenXl] referenced XhemeW/XopicW b] parXicipanXW.ǧ
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ǧ
ǧ
2. ​Application of Attachment & Trauma training into everyday practice to supportǧ
children and young peopleǧ

ǧǧ
Figure 3ž.(belo[) illYWXraXeW Xhe reWponWeW made b] parXicipanXW Xo Xhe Wecond eZalYaXion qYeWXion:ǧ
ƈDo ]ou think ]ou will be able to use what ]ou have learnt about Attachment & Trauma in ]ourǧ
work/life?Ɖǧ
ǧ
The LikerX Wcale range [aW 1-5, [iXh 1 repreWenXing ƄnoX aX allƅ and 5 repreWenXing ƄZer] mYch Woƅ. Theǧ
aZerage reWponWe Xo Xhe qYeWXion [aW ž4.78 ​(Range = 4-5, Median = 5, Mode = 5) WYggeWXed XhaXǧ
parXicipanXW felX XhaX Xhe] [oYld be able Xo XranWfer Xhe learning from Xhe AXXachmenX & TraYmaǧ
Xraining inXo eZer]da] pracXice Xo WYpporX children and ]oYng people.ǧ
ǧǧ

ǧ
ParXicipanXW [ere aWked Xo commenX on Xhe [a]W in [hich Xhe] [oYld be able Xo YWe Xhe ideaW aboYXǧ
AXXachmenX & TraYma preWenXed in Xhe Xraining. ConXenX and XhemaXic anal]WiW [ere condYcXed on Xheǧ

� 



69 commenXW made b] Xhe pracXiXionerW and žFigure 4.​ (belo[) idenXifieW foYr XhemeW: žMRdMZMdYaP [SVOǧ
[MXL cLMPdVIR; WYTTSVXMRK SXLIVW [LS [SVO [MXL cLMPdVIR; TIVWSRaP dIZIPSTQIRX aRd TSPMc] dIZIPSTQIRX.ǧ ǧ
ǧǧ
AW a reWYlX of aXXending Xhe Xraining da], kno[ledge and YnderWXanding Xo WYpporXž MRdMZMdYaP [SVO [MXLǧ
cLMPdVIR žrelaXed Xo adopXing ne[ pracXiceW and adapXing Xheir e\iWXing pracXiceW. Ne[ acXiZiXieW Xoǧ
WYpporX indiZidYal children inclYded: Xherapla] acXiZiXieW, focYW on [elcoming children, focYW onǧ
regYlaXing acXiZiXieW and [hole claWW gameW. IX [aW WYggeWXed XhaX adapXaXion of e\iWXing pracXiceW Xoǧ
WYpporX indiZidYal children coYld happen XhroYgh changing Xhe naXYre of commYnicaXion [iXhǧ
children, changing pracXiXioner approacheW Xo reWponding Xo childrenƅW aXXenXion needW, deZelopingǧ
XeamW aroYnd Xhe child in edYcaXional WeXXingW and inXrodYcing XranWiXion programme for ]ear 6/7ǧ
children.ǧ
ǧǧ
CommenXW relaXed Xo ƄžWYTTSVXMRK SXLIVW [LS [SVO [MXL cLMPdVIR aRd ]SYRK TISTPIƅ židenXified YWingǧ
Xheir kno[ledge and YnderWXanding Xo WYpporX colleagYeW and oXher adYlXW aW [ell aW focYWWing onǧ
Xhe fYndamenXal WYpporX W]WXemW WYpporXing Xhe Wchool cYlXYre and eXhoW.ǧǧ
ǧǧ
Some parXicipanXW menXioned ho[ Xhe Xraining had inflYenced Xhem aX a perWonal and profeWWionalǧ
leZel. RecogniWing effecXW of Xhe Xraining on žTIVWSRaP dIZIPSTQIRX aRd TSPMc] dIZIPSTQIRX žreflecXedǧ
WhifXW in perWonal Xhinking aboYX behaZioYr and Xhe deWire for fYrXher Xraining e.g. in EmoXion Coachingǧ
and mediXaXion. The need Xo promoXe relaXional policieW focYWWed on deZeloping a Whared relaXionWhipǧ
polic] in Xheir WchoolW raXher Xhan addreWWing behaZioYral managemenX policieW.ǧ
ǧǧ

 ǧ
ǧ
ǧ
ǧ
ǧ
ǧ
4.2 Emotion Coaching Training Daysǧ
ǧ
A XoXal of 92 people, inZolZed in local aYXhoriX] children and ]oYng peopleƅW WeXXingW and WerZiceW,ǧ
aXXended Xhe Xhree, 1-da] EmoXion Coaching Xraining WeWWionW (NoZember 2018 Xo Ma] 2019).ǧǧ
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ǧ
1. Development of Knowledge and Understandingǧ

ǧ
QYeWXion 1 aWked parXicipanXW Xo reWpond Xo conWider: žƈDo you feel this training has raised yourǧ
understanding/knowledge about Emotion Coaching?Ɖ​ YWing Xhe  LikerX Wcale range 1-5, [iXh 1ǧ
repreWenXing ƄnoX aX allƅ and 5 repreWenXing ƄZer] mYch Woƅ.ǧ ǧ
ǧ
The aZerage reWponWe Xo Xhe qYeWXion [aW ž4.73​ ​(Range = 3-5, Median = 5, Mode = 5), WYggeWXing XhaXǧ
Xhe Xraining conXenX [aW conWidered WXrongl]  WYpporXiZe in promoXing kno[ledge and YnderWXandingǧ
of EmoXion Coaching. Similar Xo Xhe findingW from Xhe AXXachmenX & TraYma Xraining da]W, Xheǧ
opporXYniX] Xo focYW on Xhe XheorieW and concepXW XhaX Ynderpin EmoXion Coaching [ere menXionedǧ
aW fYrXhering parXicipanXWƅ YnderWXanding of pracXical WXraXegieW for  pracXice in edYcaXional WeXXingW.ǧ
ParXicipanXW parXicYlarl] noXed Xhe imporXance of raiWing emoXional a[areneWW and Xhe labelling ofǧ
emoXionW in edYcaXional WeXXingW Xo promoXe and WYpporX Welf-regYlaXion for children.ǧ

ǧ
ǧ
ConXenX and XhemaXic anal]WiW idenXified Xhe XopicW parXicipanXW conWidered Xo be of moWX benefiX andǧ
inXereWX. From Xhe 202 commenXW giZen, Xhe follo[ing foYr XopicW/XhemeW emerged aW being moWXǧ
freqYenXl] referenced: žTLI JSYV WXITW SJ EC; RIYVSWcMIRcI aRd XLI LaRdLIPd bVaMR QSdIP; ZaKaP XSRI &ǧ
WXVIWW QaRaKIQIRX aRd aXXYRIQIRX. žTheWe oZerarching  dominanX XhemeW eZidence XhaX parXicipanXWǧ
felX XhaX Xhe] had deZeloped Xheir kno[ledge and YnderWXanding  of common ph]Wiological proceWWeWǧ
informing behaZioYral reWponWeW, and XhiW [aW conWidered releZanX and YWefYl Xo Xheir profeWWionalǧ
role.ǧǧ
ǧ
The Xheme of žXLI JSYV WXITW SJ ECž, [aW Xhe moWX referenced (55 commenXW) and commenXW relaXed Xoǧ
increaWed YnderWXanding of Xhe proceWW of EmoXion Coaching. Reference Xo recogniWing andǧ
YnderWXanding differing reacXionW, reWponWeW and reaWoning Xo emoXionW aW [ell aW Xhe incremenXalǧ
WXepW Xo managing emoXional behaZioYrW [ere noXed.ǧ
ǧ
IncreaWed YnderWXanding of ho[ brainW X]picall] maXYre, fYncXion and are bYilX XhroYgh poWiXiZe andǧ
negaXiZe e\perienceW, enZironmenX and relaXionWhipW [ere freqYenXl] giZen (51 commenXW). Theǧ
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'žRIYVSWcMIRcI aRd XLI LaRdLIPd bVaMRƅž Xheme inclYded reference Xo noX onl] increaWed parXicipanXǧ
YnderWXanding of brain fYncXion bYX alWo Xo ho[ XhiW kno[ledge conXribYXed Xo Xheir YnderWXanding ofǧ
EmoXion Coaching. Man] of Xhe commenXW relaXed Xo Xhe imporXance of learning aboYX Xhe Ƅhand-heldǧ
brain modelƅ. ThiW [aW Ween aW a Wimple and acceWWible Xool Xo e\plain Xo children and oXherW ho[ǧ
emoXionW reall] do maXXer Xo Xhe learning brain.ǧ
ǧ
FreqYenX reference Xo Xhe imporXance of  žƄZaKaP XSRI aRd WXVIWW QaRaKIQIRXƅž WXreWW (46 commenXW)ǧ
WYggeWXW XhaX haZing increaWed a[areneWW of innaXe ph]Wiological proceWWeW [ere conWidered YWefYlǧ
and releZanX Xo WYpporXing appropriaXe edYcaXional pracXice. CommenXW focYWWed on an increaWedǧ
abiliX] Xo recogniWe Zaried reacXionW and reWponWeW Xo WXreWW in Welf, children and oXherW. RaiWedǧ
a[areneWW of emoXionW and ackno[ledgemenX of emoXionW informing behaZioYr [aW referenced, [iXhǧ
one parXicipanX noXing ƈžcLMPdVIR RIId QSVI XMQI XS YRdIVWXaRd IQSXMSRWƉ.ǧ
ǧ
The Xhemež AXXYRIQIRX ž(41 commenXW) inclYded commenXW perXaining Xo increaWed a[areneWW of Xheǧ
imporXance of Xhe qYaliX] of relaXionWhipW and Xhe role of empaXh] in WYpporXing emoXional regYlaXion.ǧ
Word choiceW, Xone and proWod] [ere noXed aW inXegral Xo effecXiZe inXeracXionW and Xhe bYilding ofǧ
relaXionWhipW.ǧ
ǧǧ

ǧ
ǧ
ǧ
ǧ
ǧ

2. Application of Emotion Coaching training into everyday practice to supportǧ
children and young peopleǧ

ǧ
QYeWXion 2: ƈžDo you think you will be able to use Emotion Coaching in your work with pupils, schoolǧ
and families?​Ɖ aWWeWWed parXicipanXWƅ percepXion of Xhe applicaXion of EmoXion Coaching Xraining inXoǧ
eZer]da] pracXiceW.  The  LikerX Wcale range [aW 1-5, [iXh 1 repreWenXing ƄnoX aX allƅ and 5 repreWenXingǧ
ƄZer] mYch Woƅ Xo meaWYre reWponWeW. The aZerage reWponWe Xo Xhe qYeWXion [aW ž4.76 ​(Range = 3-5,ǧ
Median = 5, Mode = 5) WYggeWXing XhaX parXicipanXW WXrongl] belieZed XhaX EmoXion Coaching [oYld beǧ
of YWe aW parX of Xheir eZer]da] pracXice Xo WYpporX children and ]oYng people.ǧ
ǧ

10 



ǧ
ǧ
ParXicipanXW [ere aWked Xo commenX on Xhe [a]W in [hich Xhe] [oYld be able Xo YWe Xhe ideaW aboYXǧ
EmoXion Coaching preWenXed in Xhe Xraining. ConXenX and XhemaXic anal]WiW [ere condYcXed on Xhe 97ǧ
commenXW made b] Xhe pracXiXionerW.  žFigure 8.​ (belo[) preWenXW Xhe foYr idenXified XhemeW: žIRcVIaWIǧ
TSWMXMZI MRXIVacXMSRW [MXL cLMPdVIR; WLSPI WcLSSP ATTVSacL; MaRaKMRK cLMPdVIRƅW bILaZMSYVW; DIZIPSTMRKǧ
MIXa-EQSXMSR PLMPSWSTL].ǧǧ
ǧ
The XhemeW of ƄžIRcVIaWI TSWMXMZI MRXIVacXMSRW [MXL cLMPdVIRƅž and ƄžWLSPI WcLSSP aTTVSacLƅ žencompaWWǧ
Xhe moWX freqYenXl] giZen commenXW in relaXion Xo YWing EmoXion Coaching in eZer]da] pracXice (29ǧ
commenXW in each Xheme). TheWe inclYde WYggeWXionW XhaX EmoXion Coaching [oYld be YWed Xoǧ
WYpporX a more relaXional approach Xo behaZioYral regYlaXion, Xo increaWe poWiXiZe inXeracXionW [iXhinǧ
WeXXingW and deZelop Welf-regYlaXor] WkillW. IX [aW noXed b] one pracXiXioner XhaX ƈžcLMPdVIR RIId XS LaZIǧ
XLIMV S[R IQSXMSRaP XSSPOMX XS IRabPI XLIMV PIaVRMRKžƉ. EmoXion Coaching [aW deWcribed aW an inclYWiZeǧ
approach [hich coYld WYpporX paWXoral and behaZioYral policieW, Xherefore WYiXable Xo be promoXed aWǧ
a [hole WeXXing approach.ǧǧ
ǧ
UWing EmoXion Coaching Xo žƄMaRaKI cLMPdVIR'W bILaZMSYVƅ ž[aW ofXen referenced (24 commenXW) andǧ
inclYded commenXW in regardW Xo YWe [iXh Wpecific children and Wpecific WiXYaXionW aW [ell aW YWing aWǧ
a pracXical approach Xo managing emoXional WiXYaXionW/ oYXbYrWXW in WeXXingW.ǧǧ
ǧ
11 commenXW, groYped aW žƄDIZIPSTMRK MIXa-EQSXMSR PLMPSWSTL]žƅ, WXaXed XhaX EmoXion Coaching [oYldǧ
WYpporX boXh reflecXion and deZelopmenX of perWonal pracXice in regard Xo increaWing a[areneWW andǧ
confidence in managing boXh perWonal and childrenƅW emoXionW. The releZance Xo ƄžWSVOMRK [MXLǧ
TaVIRXWƅ ž[aW noXed, ho[eZer, Xhe lo[er nYmber of referenceW iW probabl] a reflecXion of Xhe focYW ofǧ
Xhe Xraining da], raXher Xhan a belief of lack of releZance Xo parenXW.ǧ
ǧǧ
ǧ
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ǧ
ǧ
ǧ
4.3​ ​Participantsƅ Concluding Commentsǧ
ǧ
 AX Xhe end of each eZalYaXion form, Xhere [aW a Wpace for parXicipanXW Xo [riXe an] oXher commenXW inǧ
regard Xo Xhe Xraining da] focYW and/or Xraining e\perience. The commenXW from Xhe AXXachmenX andǧ
TraYma and EmoXion Coaching Xraining coYrWe haZe been amalgamaXed, anal]Wed and organiWedǧ
XhemaXicall], aW Ween in žFigure 9.ǧǧ
ǧ
ǧ

ǧ
ǧ
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ǧ
The final commenXW in regardW Xo Xhe Xraining da]W echo Xhe high leZelW of WaXiWfacXion recorded inǧ
regardW Xo Xhe deZelopmenX of parXicipanXW kno[ledge and YnderWXanding and applicabiliX] inXoǧ
eZer]da] pracXice (Wee preZioYW FigYreW 1, 3, 5 and 7 for reWYlXW).ǧ ǧ
ǧ
ParXicipanXW parXicYlarl] commenXed on Xhe qYaliX] of boXh Xhe Xraining da] conXenX and Xhe XrainerW.ǧ
The coYrWe [aW conWidered ƈžbVMPPMaRXƉž, ƈžJaRXaWXMcƉ, ƈMRXIVIWXMRKƉž and žƈLIPTJYPƉž.  ParXicipanXW deWcribedǧ
Xhe Xraining aW being ƈžZIV] MRJSVQaXMZI aRd VIPIZaRX XS Q] WIXXMRKžƉ,  žƈZIV] TIVWSRabPI [MXL PSXW SJǧ
MRXIVIWXMRK WcMIRXMJMc MRJSVQaXMSR aRd TVacXMcI XMTWƉ žand aW  ž"JaRXaWXMc XVaMRMRK, SRI SJ XLI bIWX XVaMRMRKǧ
WIWWMSRW I LaZI IZIV aXXIRdId". žThe XrainerW [ere deWcribed aW žƈI\cIPPIRXƉ, ƈZIV] ORS[PIdKIabPIƉ, ƈJYRƉǧ
aRd ž žƈžZIV] MRJSVQaXMZI, IRKaKMRK aRd TaWWMSRaXIƉž. The coYrWe conXenX and deliZer] [ere WYmmed Yp aWǧ
ƈža JaRXaWXMc ORS[PIdKIabPI cSYVWI [MXL PSXW XS XaOI a[a] aRd MQTPIQIRXžƉ and aW being  ƈžI\TIVXP]ǧ
dIPMZIVId MR aR IRKaKMRK [a]žƉ.ǧ
ǧ
AlXhoYgh Xhere [ere a fe[ commenXW on iniXial difficYlXieW [iXh IT compaXibiliX], miWcommYnicaXion ofǧ
Xraining da] WchedYling and lack of poWX WYpporX reWoYrce (Xe\Xbook), XheWe iWWYeW [ere recXified b]ǧ
Xhe WYbWeqYenX WeWWionW. OZerall, in WpiXe of XheWe minor logiWXical iWWYeW, parXicipanXW [ere poWiXiZeǧ
aboYX Xhe coYrWeW Xraining conXenX, deliZer] and releZance Xo Xheir pracXice .ǧǧ
ǧ
The opporXYniX] for parXicipanXW Xo aXXend Xhe coYrWeW and Xake a[a] a Xe\Xbook XhaX complemenXedǧ
and e\Xended Xhe Xraining da] conXenX [aW appreciaXed. IX [aW conWidered a YWefYl and appropriaXeǧ
reWoYrce XhaX [oYld WYpporX independenX learning .ǧ
ǧ
There [aW a deWire b] parXicipanXW Xo conXinYe learning aboYX EmoXion Coaching and AXXachmenX &ǧ
TraYma. Anal]WiW of parXicipanXWƅ commenXW (72 commenXW) in regardW Xo Ƅone Xhing ]oY [anX Xo findǧ
oYX more aboYXƅ  reZealed Xhe follo[ing aW Xhe idenXified ne\X WXepW :ǧ ǧ
ǧ
ǧ
ǧ

ǧ
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The Xheme ƄžORKSMRK XVaMRMRK aRd dIZIPSTQIRX SJ TVacXMcIžƅ idenXifieW parXicipanXWƅ deWire Xo conXinYeǧ
learning, and recogniXion of Xhe need Xo ƄpracXiWe Xo improZe pracXiceƅ. There [aW a deWire Xo find oYXǧ
more aboYX ho[ Xo YWe Xheir ne[ kno[ledge and YnderWXanding [iXh Xhe children Xhe] [ork [iXh.ǧ
There [aW alWo reference Xo [anXing Xo find oYX more aboYX adapXing Xhe kno[ledge andǧ
YnderWXanding Xo accommodaXe [ider aYdienceW, WYch aW YWe [iXh groYpW of children or children [iXhǧ
idenXified Wpecial. FYrXher WYpporX in regardW Xo WYpporXing acXiZiXieW and Whared pracXiceW [ereǧ
conWidered imporXanX.ǧǧ
ǧ
Man] pracXiXionerW e\preWWed deWireW Xo ƄžPIaVR QSVI abSYX RIYVSWcMIRcI aRd XLI bVaMRƅž  XhroYghǧ
addiXional Xraining and independenX WXYd]. BoXh coYrWeW adopXed an inXerperWonal neYrobiologicalǧ
approach Xo deZelopmenX and learning, and inclYded informaXion on X]pical ph]Wiological andǧ
maXYraXional proceWWeW and Xhe role of enZironmenXal, e\perienXial and relaXionWhipW. The aim [aW Xoǧ
proZide parXicipanXW [iXh baWic, bYX criXical YnderWXanding Xo e\plore ho[ aXXachmenX and XraYma andǧ
emoXional regYlaXion inform and are informed b] cogniXiZe and emoXional facXorW. The Xheme ƄžcLMPdVIRǧ
[MXL WTIcMaP IdYcaXMSRaP RIIdWƅ ž reflecXed parXicipanXW deWireW Xo find oYX more aboYX ho[ Xo e\Xendǧ
Xheir o[n kno[ledge and YnderWXanding Xo [ork [iXh WpecialiWX groYpW  inclYding looked afXer childrenǧ
and children on Xhe aYXiWm WpecXrYm.ǧǧ
ǧ
Finall], pracXiXionerW [ere inXereWXed Xo find oYX ho[ Xo YWe Xhe coYrWe conXenX Xo WYpporX colleagYeWǧ
and oXher pracXiXionerW in Xheir WeXXingW Xo deZelop Ƅž[LSPI WcLSSP aTTVSacLIWžƅ.ǧ
ǧ
ǧǧ
5. CONCLUDING THOUGHTSǧǧ

ǧ
ThiW reporX YWed daXa Xaken from parXicipanX eZalYaXionW of Xhe AXXachmenX & TraYma and EmoXionǧ
Coaching Xraining da]W. The findingW WYggeWX XhaX pracXiXionerW [ho aXXended XheWe Xraining da]W felXǧ
XhaX Xhe Xraining [aW appropriaXe, acceWWible and of good qYaliX] in conXenX and deliZer]. The Xrainingǧ
affirmed, YpdaXed and deZeloped pracXiXionerWƅ kno[ledge and YnderWXanding in regardW Xo childrenƅWǧ
learning opporXYniXieW and emoXional regYlaXion. IX proZided an opporXYniX] Xo engage and Whare inǧ
ne[ kno[ledge and YnderWXanding [iXh peerW, and reflecX on perWonal and WeXXing pracXice. Theǧ
proZiWion of a WYpporXing Xe\Xbook [hich inclYded and e\Xended Xhe focYW of Xhe Xraining da]W [aWǧ
popYlar, and Ween aW effecXiZe poWX-coYrWe WYpporX Xo fYrXher independenX profeWWional deZelopmenX.ǧ
ǧ
ǧ

6. RECOMMENDATIONSǧ
ǧ

The Xraining da]W proZided b] EmoXion Coaching UK (Xhree da]W on AXXachmenX and TraYma and Xhreeǧ
focYWWing on EmoXion Coaching) [ere deWigned Xo repreWenX one WXrand of a Xhree WXrand projecX forǧ
SXaffordWhire VirXYal School. The X[o oXher WXrandW, deliZered b] independenX agencieW, [ere Xheǧ
WYpporX and implemenXaXion of Xhe SXaffordWhire AXXachmenX A[are and TraYma Informed Self-ǧ
AWWeWWmenX Tool, and Xhe deZelopmenX of AXXachmenX A[are and TraYma Informed neX[orkW in Xheǧ
norXh and WoYXh of Xhe coYnX].ǧ ǧ

SXaffordWhire VirXYal SchoolƅW aim [aW Xo deZelop mYlXi-agenc] YnderWXanding of Xhe impacX ofǧ
aXXachmenX and XraYma iWWYeW on Xhe edYcaXion of looked afXer children. IX [anXed Xo enWYre XhaX Xheǧ
childƅW joYrne] inXo care, inclYding Xhe impacX of aXXachmenX and XraYma iW YnderWXood and WYpporXedǧ
Xo enWYre XhaX looked afXer children can XhriZe in edYcaXion.ǧ

14 



Therefore, EmoXion Coaching UK creaXed beWpoke Xraining da]W Xo accommodaXe Xhe needW of Xheǧ
VirXYal School and Looked AfXer Children. The Xraining da]W [ere baWed on a WXrong eZidence-baWedǧ
eZalYaXed model, [iXh each  Xraining da] faciliXaXed and led b] one e\perienced Xrainer. SeWWionW [ereǧ
inXeracXiZe [iXh Zideo and aYdio reWoYrce WYpporX and opporXYniXieW for planning implemenXaXion inǧ
WeXXingW. All parXicipanXW [ho aXXended receiZed a Xe\X book: Colle], D. & Cooper, P. (2017) žAWWachmenW 
and emoWional deYelopmenW in Whe classroom, Wheor\ and pracWice ​. London: JeWWica KingWle]ǧ
PYbliWherW. ThiW [aW  Xo WYpporX independenX learning and WeWWionW [ere eZalYaXed YWing [riXXenǧ
eZalYaXion formW.ǧ

RecogniWing XhaX XhiW SXaffordWhire VirXYal School Xhree-WXrand iW a noZel and e\ciXing iniXiaXiZe, andǧ
Xhe feedback from parXicipanXW and XrainerW haW been poWiXiZe, [e [oYld like Xo make Xhe follo[ingǧ
recommendaXionW:ǧ

1. ThaX Xhere iW a Whared oZerZie[ and commYnicaXion beX[een Xhe Xhree WXrandW aW Xo Xheǧ
logiWXicW of ho[ Xhe differenX WXrandW of Xhe projecX connecX and coordinaXe, e.g. in daXeW,ǧ
locaXionW and conXenX. ThiW [oYld help Xo organiWe Xhe Xraining da]W Xo enWYre XhaX Xhe]ǧ
reference/ WignpoWX Xhe oXher WXrandW in Xhe projecX Wo ma\imiWing effecX and WYpporX.ǧ

2. For Xhe Xraining da]W WXrand iX [oYld be YWefYl for EmoXion Coaching UK Xo haZe anǧ
YnderWXanding of ho[ pracXiXionerW [ere recrYiXed and SXaffordWhireƅW e\pecXaXion ofǧ
pracXiXioner aXXendance Xo Xhe X[o differenX Xraining da]W. WiXh XhiW informaXion [e [oYld beǧ
able Xo plan Xhe Xraining WeWWionW Xo enWYre Xhe] complemenX and deZelop YnderWXanding forǧ
pracXiXionerW [ho aXXend eiXher EmoXion Coaching or AXXachmenX and TraYma or boXh Xrainingǧ
da]W.ǧ

3. We [oYld like Xo endorWe Xhe ongoing proZiWion of Xhe Xe\Xbook aW iX proZed Xo be WYpporXiZeǧ
of Xhe Xraining da] focYW, confirm and e\Xend Xhe Xraining da] conXenX, and faciliXaXeǧ
independenX learning.ǧǧ

4. HaZing compleXed Xhe anal]WiW of Xhe Xraining da] [e [oYld like Xo offer all EmoXion Coachingǧ
Xraining da] parXicipanXW a ƄreflecXiZe logƅ Xo WYpporX fYrXher deZelopmenX of pracXice. TheWeǧ
Wimple reflecXiZe recordW allo[ parXicipanXW Xo record incidenXW [here EmoXion Coaching [aWǧ
YWed and moniXor Xheir pracXice progreWW.ǧ

5. RecogniWing Xhe demand for ongoing WYpporX poWX-Xraining, and Xhe need Xo ƄpracXiWe Xoǧ
improZe and embed pracXiceƅ [e [oYld WYggeWX XhaX iX coYld be YWefYl Xo offer fYrXher, poWX-ǧ
Xraining WeWWionW in localiXieW. ThiW coYld allo[ Xhe deZelopmenX of WYpporX hYbW , [hich coYldǧ
Xhen generaXe WYWXainable and acceWWible WYpporX.ǧ

ǧ
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